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ABSTRACT 
 
PRIMED FOR ACTION: THE UNIQUE ROLE OF GREEK LIKE IN BYSTANDER 
HELPING BEHAVIORS 
SARAH EDMISTON 
 
 
Sexual assault has become an increasingly acknowledged problem on college campuses 
nationwide. Women are more likely to experience sexual violence during college than any other 
time in their life (Martin, Fisher, Warner, Krebs, and Lindquist, 2011). The chances increase 
tremendously for those women in a social sorority. Research has shown that women in Greek life 
are three times as likely to report sexual victimization than non-sorority members (Mohler-Kuo, 
Dowdall, Koss, and Wechsler, 2004). Additionally, Minow and Einolf (2009) found that 33 
percent of sorority members reported they had experienced completed rape compared to 6 
percent of non-sorority members.  Many studies have examined sexual assault perpetration and 
victimization rates among Greek life members, but there is little research on those interested in 
Greek life and helping behaviors.  
With the recent policy changes, such as the Campus SaVE Act, requiring prevention 
programs, like bystander intervention programs, be implemented at all college campuses and 
universities it is important to evaluate the effectiveness of these prevention programs. The goal 
of the current research was to evaluate The Take a Stand! bystander intervention program 
training for incoming freshman interested in Greek life at a state university and evaluate whether 
the 35-minute training video would increase participants’ bystander efficacy and decrease the 
barriers to intervening.  
 iii 
This study found that participants who completed the training were less likely to report a 
barrier to intervening due to a skill deficit compared to those who did not complete the training. 
However, there were no differences between the experimental and control groups, those who 
completed the training and those who did not, in the remaining four barriers:  failure to notice, 
failure to identify the situation as high risk, failure to take intervention responsibility, and failure 
to intervene due to audience inhibition. Additionally, differences did not exist between those 
who completed the training and those who did not in perceived confidence to intervene (the 
bystander efficacy scale).  
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Chapter One:  Introduction and Statement of the Problem 
 
Sexual assaults on college campuses are deemed a public health issue and were recently 
labeled an epidemic by the Obama administration (The Center for Disease Control, 2004; The 
White House Press Office, 2014). According to a national study in the U.S., one in every five-
college women experience rape during their college years (Fisher, Cullen, and Turner, 2000) and 
half of all sexually violent acts that occur on college campuses involve alcohol use (Abbey, 
McAuslan, and Ross, 1998; Abbey, 2002). Although both male and females are victims of sexual 
assault, males are more likely to be perpetrators (98.7 percent) with the majority of victims being 
females (Uniform Crime Report, 2004). Studies examining sexual violence on college campuses 
have found that at least 80 percent of sexual assaults occur among individuals who know each 
other well (Crowell and Burgess, 1996) and nine out of ten victims report knowing their 
perpetrators (Fisher, et al., 2000). While the exact numbers are not known, obviously, prior 
research supports the conclusion that the numbers of perpetration and victimization for students 
involved in Greek letter organizations is even higher (Bannon, Brosi, and Foubert, 2013).  
 
Purpose of this study 
As a result of the extensive research on sexual violence throughout college campuses and 
the devastating impacts on victims; including poor mental and physical health, a decrease in 
academic performance, and a lack of interpersonal relationships (Campbell, 2008), colleges have 
established sexual assault training programs. One increasingly popular approach for rape 
prevention is a focus on bystander intervention (McMahon, 2010). The reliance upon bystander 
intervention is indicative of a shift in the broad area of rape prevention from a focus on victims 
and perpetrators to the role of the broader community, and suggests that individuals in a 
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community can intervene when faced with situations involving sexual violence (Banyard, Plante, 
and Moynihan, 2004; McMahon, 2010). Additionally, bystander intervention moves beyond the 
individual level and focuses on changing peer and community interactions, norms, and behaviors 
(McMahon and Banyard, 2011). The bystander approach has become increasingly popular in 
recent years due to the growing amount of sexual assault that occurs on college campuses 
(McMahon and Banyard, 2011).  
There is a plethora of research that shows some groups on college campuses, such as 
members of Greek life, are more likely to become either victims or perpetrators of sexual assault 
when compared to non-Greek students. Binder (2001) reviewed various studies that focus on the 
relationships between sexual assaults, Greek organizations, and intercollegiate athletes and 
concluded that prevention efforts should be directed towards these high-risk groups “if the 
culture of sexual assault is to be challenged” (p. 124). Hence, bystander intervention may be a 
potentially powerful prevention tool to ultimately reduce the occurrence of rape among students 
interested in joining Greek life and those who are already active members 
Multiple studies have examined the likelihood of intervening using certain demographics, 
such as, age, race, and gender as predictors of one’s likelihood of intervening. However, there is 
currently minimal literature that examines how certain college students’ characteristics impact 
helping behaviors (or/and bystander attitudes) while focusing exclusively on those involved in 
Greek-letter organizations. Previous studies have shown that those exposed to intervention 
training have shown increased bystander intervention awareness and willingness to intervene 
(Moynihan and Banyard, 2008; McMahon, 2010). Additionally, there have also been suggestions 
that group cohesiveness may predict bystander intervention (Burn, 2009).   
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While fraternities and sororities are often studied groups in regards to sexual assault 
perpetration and victimization, they are rarely examined as contexts for helping behaviors 
(Moynihan, Banyard, Arnold, Eckstein, and Stapleton, 2010; Banyard, 2011); this is especially 
lacking for incoming freshman interested in pledging Greek. Research involving subgroups, such 
as Greek life, highlight the significance of peer norms as determinants of bystander intervention 
(Banyard, 2011). Bystanders are more likely to intervene in high-risk scenarios if they are 
surrounded by friends and perceive victims as part of their “in-group” (Banyard, 2011). Greek-
letter organizations are a prominent group on campus, yet they are more at risk for perpetration 
and victimization of sexual assault than any other organizations on campus. The bystander 
approach fits with programming focused on risk reduction for groups shown to be at high risk for 
sexual violence (Moynihan et al., 2011). Because there is little research on helping behaviors 
among Greek-letter organizations, the aim of the current study is to examine bystander attitudes 
among incoming freshman intending to pledge Greek.  
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Chapter Two:  Setting the Stage: College Campuses as High-risk Environments 
 
An extensive body of literature has shown that students involved in Greek life have been 
identified as a group likely to drink alcohol more heavily and frequently than non-Greek life 
students (Faulkner, Alcorn, and Gavin, 1989; Larimer, Turner, Mallett, and Geisner, 2004). 
According to McMahon and Farmer (2009), Greek-affiliated students have been labeled as an “at 
risk” population for not only alcohol use and abuse, but also a group more likely to become 
perpetrators and victims of sexual assault. In a study conducted by EverFi (2014), heavy-
episodic drinking rates among first-year Greek pledges persist nearly double the rate of all first-
year college students.  
Mohler-Kuo, Dowdall, Koss, and Wechsler (2004), conducted a longitudinal study and 
found a statistical correlation between Greek membership and assault, with the strongest 
predictor being alcohol consumption. Sorority members who live in Greek housing were also 
found to be three times as likely to experience sexual victimization while under the influence 
than the average collegiate female living on campus. Additionally, sorority members are more at 
risk for sexual and dating violence than the general population of college females (Worth, 
Matthews, and Coleman, 1990; Copenhaver and Grauerholz, 1991; Mohler-Kuo, Dowdall, Koss, 
and Wechsler, 2004). For example, in the previously mentioned study by Mohler-Kuo, Dowdall, 
Koss, and Wechsler (2004), the researchers reported that sorority women face the highest risk of 
sexual assault than any other organizations on campus, with about three times the national 
average.  
  In regards to fraternities, research indicates that male students involved in a fraternity 
may be more likely to commit sexual assault compared to the general student population 
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(Humphrey, 2000; Abbey, 2002; Stubbs, Berkowitz, and Buelow, 2016; Mazar, and Kirkner, 
2016).  
Alcohol has been shown to play a large role in the occurrence of sexual assaults that 
occur among fraternity and sorority members (Abbey 2002). The peer group norms in college 
social environments, specifically sororities and fraternities, accept drinking and getting drunk as 
a justification for participating in certain behaviors that may otherwise be disconcerting (Abbey, 
2002). Being part of a Greek-letter organization places one in a peer group that has selected them 
because they hold similar values to those in the group (Mohler-Kuo et al., 2004). The peer norms 
present in fraternities and sororities are to drink heavily, act in an uninhibited manner, and 
engage in casual sex (Martin and Hummer, 1989 as cited in (Abbey, 2002). Thus, being a part of 
the Greek system involves more than just joining an organization, it is an indicator for a 
particular group and social environment. 
There are approximately 800 campuses across the United States and Canada that 
participate in Greek life (New Jersey Institute of Technology), with more than 700,000 members 
across college campuses (Torbenson, 2012). Greek organizations form a center of campus social 
life, making them a popular organization to join upon entering college (Bogle, 2008). 
Furthermore, there are many non-Greek affiliated students who attend Greek parties and events, 
making Greeks a casual social network on campus. This may cause additional problems for 
universities because many alcohol-related sexual assaults have been shown to take place in social 
settings, such as parties where many people are present (Fisher et al., 2000). Data gathered from 
a sample of 200,000 students participating in the AlcoholEdu (2014) program examining 
characteristics and attitudes towards sexual violence found that Greek-affiliated males had 
unhealthier attitudes towards consent for sex, sexual violence, and bystander action.  
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Because of the alarmingly high rate of sexual assaults, college campuses, specifically 
Greek organizations have come under critical scrutiny in recent years (Stubbs, Berkowitz, and 
Buelow, 2016). Many universities offer several services to respond to victims; such as 
counseling, crisis intervention, and more recently, government mandated rape prevention 
programs (McMahon, 2010). President Barack Obama signed The Campus Sexual Violence 
Elimination (SaVE) Act into law in March 2013 in accordance with the Violence Against 
Women Act (VAWA). The SaVE Act “increases transparency on campus about incidents of 
sexual violence, guarantees victims enhanced rights, sets standards for disciplinary proceedings, 
and requires campus-wide prevention education programs” (Know your IX). Additionally, 
Obama established The White House Task Force to Protect Students from Sexual Assault in 
January 2014, with a mandate to reinforce federal enforcement techniques and provide schools 
with various tools to eradicate sexual assault on their campuses (The White House Press Office, 
2014). This includes educating and promoting bystanders to intervene.  
Despite the fact that college campuses are considered at-risk environments for sexual 
violence, Karjane, Fisher and Cullen (2005) described the national inconsistency among 
universities to develop ways to prevent this problem. The study regarded university responses to 
sexual violence and found that only 60 percent of the surveyed schools offered educational 
prevention programs. Thus, many researchers have begun to examine proactive prevention 
programming (Banyard, Moynihan, and Plante, 2007; Fisher et al., 2000). The idea of bystander 
intervention reflects the present change in the field of sexual assault prevention. Rather than 
focusing on perpetrators and victims, bystander interventions shifts the attention to the role 
community members play in such scenarios, suggesting that individuals can intervene when 
encountering sexual violence (McMahon, 2010). It is my contention that bystander interventions 
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may be particularly helpful in tight-knit communities, such as fraternities and sororities. While 
this study only examines those interested in Greek life (not actually Greek life membership), I 
argue that it is valuable to understand the baseline expectations of this group of individuals given 
their high rates of perpetration and victimization.  Clearly, providing bystander intervention 
training to this group is key. 
 
Historical context of Greek Organizations 
Greek letter organizations first began in 1776 at the College of William and Mary in 
Virginia (Student Involvement). The first fraternity established was Phi Beta Kappa, which “had 
been preceded by 26 years with the formation of the Flat Hat Club, a secret society which was 
literary and social in nature, but not Greek” (Student Involvement). Phi Beta Kappa had similar 
characteristics as todays fraternities, such as a motto, traditions, and a bond of friendship and 
solidarity. The society was originally established for extracurricular academic discussions (Baird, 
1915, as cited in Student Involvement).  Men would get together in an environment where they 
were able to communicate freely and deliberate controversial issues, such as taxation and 
freedom (Baird, 1915, as cited in Student Involvement). Because this was in the time period of 
the revolution, the meetings were held secretly. This was primarily because of the strict 
curriculum enforced by universities (Fraternity and Sorority Life).  In 1779, the chapter approved 
the establishment chapters at Yale and Harvard (Baird, 1915, as cited in Student Involvement). 
Towards the end of the nineteenth century, academics were still a priority within fraternities, 
however, members also coordinated parties, sporting events, and other social get-togethers 
(Fraternity and Sorority Life). Phi Beta Kappa created many of the traditions Greek 
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organizations maintain in universities across the United States today, including those of 
sororities (Fraternity and Sorority Life).  
There were rare cases where women were selected to participate in men’s fraternities. As 
more women began to enroll in higher education, it was clear there was an increasing need for 
women’s Greek-letter organizations (Fraternity and Sorority Life). Women’s groups were 
initially called fraternities because no other name had yet been established (Student 
Involvement).  It wasn’t until January 1870 that Kappa Alpha Theta was labeled the first Greek-
letter “sorority.” As fraternities and sororities expanded, there became a sense of rivalry and 
competition between the organizations. The groups fought for status, members, and recognition 
(Student Involvement). However, women groups were more amicable towards each other. In 
order to become members of Greek life organizations students go through a process called 
“Rush” or “Recruitment,” which is when students become familiarized with the different 
fraternities and sororities on campus and both the member and the organization play an active 
role in picking individuals that best fit their values (Fraternity and Sorority Life).  
By 1902 there were several different sororities that had been developed (Kappa Alpha 
Theta, Kappa Kappa Gamma, Alpha Phi, Delta Gamma, Sigma Kappa, Gamma Phi Beta, Alpha 
Chi Omega, and Delta Delta Delta). They came together in Boston to form the National 
Panhellenic Conference (NPC) (Student Involvement). The NPC’s purpose was “to encourage an 
inter-fraternal spirit among the members, to establish better relations with host institutions and to 
provide service to members' chapters” (Student Involvement). The NPC now includes 26 
sororities. Later, fraternities established a similar board with the same set of standards: The Inter-
Fraternity Council (IFC). Fraternity and sorority members lived together in college dorms or 
 9 
boarding homes until Chapter Houses were established in the 1890’s (Fraternity and Sorority 
Life).  
Although there were many obstacles in establishing Greek-letter organizations, including 
two world wars and the Great Depression (Student Involvement), these groups have experienced 
constant growth on college campuses. However, the increasing charges of hazing, sexual assault, 
alcohol abuse and anti-intellectualism have challenged Greek societies to emphasize community 
service, scholarship programming, and responsible social events (Student Involvement). 
Although these organizations provide students with various social and philanthropic 
opportunities, they have gained a unique reputation among students and faculty.  
 
The Unique Role of Greek Life  
 
Fraternal and sorority organizations are distinctive to college institutions and were initially 
established based on individuals’ desire to unite for common causes (DeSantis, 2007). In a study 
conducted over 50 years ago, Scott (1965), as cited in (Martin, Hevel, and Pascarella, 2012) 
found that Greek organizations are a source of significant influence among college students; 
fraternities and sororities allow students to establish an immediate bond and sense of community. 
When transitioning to a new environment with diverse peers, less parental supervision, and 
potentially more opportunities to attend social gatherings; incoming college freshman may look 
for various ways to “fit in” and identify themselves with a group. College students, particularly 
freshman, are more vulnerable to influences from peer groups because they illustrate commonly 
shared norms and encourage individuals to participate in behaviors that they may not otherwise 
commit (Kalof and Cargill, 1991; Martin, Hevel, and Pascarella, 2012). 
With over 700,000 Greek-affiliated students, it is easy to see how this subculture may 
influence the attitudes and habits of incoming freshman students. In a study by Rimal and Real 
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(2005) regarding behaviors and perceived norms, it was found that incoming freshman learned to 
correlate alcohol consumption with the normative “college experience,” which some see as an 
important social benefit. Participants were found to perceive joining Greek life the most ordinary 
way to do so. Greek-letter organizations have been identified as a “party culture.” Mazar and 
Kirkner, (2016) define the party culture as “a student lifestyle of attending parties and engaging 
in substance use and binge drinking… Many fraternities carry a party culture perception, 
regardless of the university where the fraternity is located” (p. 132). This is especially 
problematic when sorority and fraternity members have been known to drink increasingly more 
than non-Greek affiliated members (Faulkner, Alcorn, and Gavin, 1989; Fisher, et al., 2000; 
Larimer, Turner, Mallett, and Geisner, 2004; Moynihan, Banyard, Arnold, Eckstein, and 
Stapelton, 2011; Stubbs, Berkowitz, and Buelow, 2016).  
However, there are also many positive outcomes to joining Greek organizations. In Kuh and 
Arnold’s (1993) study on alcohol and Greek pledging, the authors examine the positive effects of 
fraternities/sororities have on college students and found there is a welcoming bond that comes 
along with joining a Greek affiliation. Greek organizations meet the rising needs of students 
because they provide an environment where like-minded individuals can come together and 
share their values and interests (Gregory, 2003). Even with the many controversies surrounding 
Greek Life, fraternities and sororities provide students with various relationship-building 
opportunities that promote leadership development. Additionally, Greek organizations have been 
found to satisfy students’ needs for brotherhood/sisterhood as well as a place where one can 
escape the routine, daily operations of academia (Torbenson, 2012). When one joins a Greek-
letter organization they have a built-in support system, making it easier to not only make friends, 
but also discuss personal issues (Danis and Anderson, 2008). “The organizational structure of the 
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sorority promotes relationships between its members and members of brother fraternities through 
activities…these activities provide collegiate women with opportunities to meet collegiate men 
within the safety of a group” (Danis and Anderson, 2008. P. 340). These benefits may influence 
freshman’s interest in Greek life.  
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Chapter Three:  Prior Literature on Greek Life and Helping Behavior 
 
Previous research has noted higher incidences of sexual violence on college campuses 
among members of Greek-letter organizations. Thus, it is important to not only examine the 
attitudes that are associated with sexual assault, but also what can be done to help prevent such 
behaviors within this sub-group. In our culture, males and females are expected to adhere to 
social gendered norms, which are internalized and reiterated in their behaviors. At a young age, 
children learn what constitutes as “appropriate” behavior for men and women; these gender role 
norms greatly affect how one is expected to look, act, and think depending on their sex (Mahalik, 
Morray, Coonerty-Femiano, Ludlow, Slattery, and Smiler, 2005). Gender role norms play an 
important part of one’s life because they tend to help develop identity. Again, the current study 
only examines students who pose an interest in Greek life. Providing an opportunity for potential 
Greek affiliated members to receive training on how to help prevent sexual assault occurrences 
and change the social norms within these organizations.  
Traditional Gender Roles and Rape Myth Attitudes/Acceptance 
 Research has shown that the college environment tends to encourage traditional 
masculine attitudes, including male dominance and female mistreatment, which may lead to 
increased sexually aggressive attitudes (Koss, and Cleveland, 1997; Abbey, 2002). There are 
significant differences between male and female’s attitudes toward sexuality and these perceived 
gender roles cause serious problems in the dating and “party” scene among millennial college 
students. “American gender role norms about dating and sexual behavior encourage men to be 
forceful and dominant and to think that ‘no’ means ‘convince me’… women learn that they 
should not appear too interested in engaging in sexual activities or that they will be 
labeled…’promiscuous’” (Abbey, 2002, p. 120). Although these gender roles may seem obsolete 
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in today’s society, they are still prevalent in the college dating scene (Garcia, Reiber, Massey, 
and Merriwether, 2012). Research on college students and relationships show that males are 
expected to initiate sexual interactions and females are to establish boundaries on the amount of 
sexual activity that occurs (Clark, Shaver, and Abrahams, 1999; Garcia et al., 2012). Freshman 
who join Greek organizations may feel an increasing need to conform, which in turn may cause 
them to give in to peer pressure or unwanted sexual behavior (Armstrong, et al., 2006).  
Studies on peer groups and gender dominance attitudes, have continuously found that 
peer group cultures provide an environment where gender stereotyping, sexual violence, and/ or 
victimization are learned and justified (Gwartney-Gibbs and Stockard, 1989; Kalof and Cargill, 
1991). Furthermore, women who belong to Greek organizations were more likely to embrace 
traditional gender roles and report greater levels of rape myth acceptance than their non-Greek 
affiliated counterparts (Kalof and Cargill, 1991).  
There is a substantial amount of heterogeneity among Greek-affiliated organizations, 
signifying that this distinctive peer group culture may play a role in establishing whether sexual 
aggression arises at a higher rate than normal (Humphrey and Kahn, 2000). There is a strong 
group bond that occurs within fraternities/sororities, which may suggest that such influences may 
be more significant among Greek men than in the average student population. In a study on party 
rape and college students, researchers found that the majority of Greek parties occur at fraternity 
houses, (Armstrong, et al., 2006) and therefore, fraternity members have complete control over 
who is allowed to attend and who is given alcohol. Additionally, the fraternity organizations 
continuously chose sexist themes for their parties, which tend to encourage women to dress 
provocatively (Armstrong et al., 2006). Even more troubling is the fact that the majority of Greek 
life members are primarily white, upper-middle class students (Armstong, Hamilton, and 
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Sweeney, 2006). “This… may also help explain why white college women are at higher risk of 
sexual assault than other racial groups. Existing research suggests that African American college 
social scenes are more gender egalitarian” (Armstrong et al., 2006, p. 495). The few African 
American fraternities that do exist generally do not have fraternity houses, leaving men without a 
party resource (Armstrong et al., 2006). Previous research also supports the conclusion that the 
role of party rape is much stronger amongst white college women. In the previous mentioned 
study by Mohler-Kuh, et al, (2004) it was found that white women were more likely to 
experience rape while intoxicated and less likely to experience any other type of rape compared 
to non-white women, which as stated, is even higher for women in sororities.  
These misogynistic attitudes fraternity men hold and universities tend to accept, increase the 
issues of male dominance and sexual misconduct on college campuses. Attitudes towards rape 
are important to understand because they tell how people will react towards victims and 
perpetrators of sexual assault. These attitudes usually consist of victim blaming, dismissing the 
psychological effect of the victim, and justifying the acts of the perpetrator (Frese, Moya, and 
Megías, 2004). Attitudes towards rape have been linked to traditional gender role stereotypes. 
Many researchers have found that acceptance of traditional gender role norms influences 
tolerance towards rape and indicates the acceptance of rape myths (Burt, 1980; Check & 
Malamuth, 1983; Kupier, 1990; Ben-David and Schneider, 2005). Lonsway and Fitzgerald 
(1994) define rape myths as “attitudes and generally false beliefs about rape that are widely and 
persistently held, and that serve to deny and justify male sexual aggression against women” (p. 
134). Research has shown that men tend to believe in rape myths more than women (Lonsway 
and Fitzgerald, 1994), therefore, men may use rape myths to rationalize their sexual behavior and 
women may use them to refute personal susceptibility to rape.   
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 According to Frese, Moya, and Megías (2004), “Women are not supposed to show their 
sexual interest, so that their refusal is interpreted as token, whereas men learn to act out their 
sexual interest and they are told that in certain circumstances, it is not necessary to control their 
sexual urge…women in these situations are viewed as sexual objects…sexual coercion is seen as 
normal and acceptable in-role behavior” (p. 144). Similarly, Field (1978) examined rape myth 
attitudes and found those who believed that women should adhere to “traditional” gender roles 
were more likely to believe that rape was often the woman’s fault and that it is provoked by a 
strong desire for sexual release. Additionally, common rape myths include the belief that the way 
a woman acts or dresses indicates that she “asked for it.”  
Because college campuses are gendered institutions, some researchers have suggested 
that specific behaviors associated with all-male groups, such as fraternities, may encourage 
attitudes supportive of sexual aggression (Bleecker and Murnen, 2005; McMahon, 2010; Canan). 
Bleecker and Murnen (2005) found that fraternity members were more likely to display sexually 
degrading images in their residence than non-fraternity men and that the amount of sexual 
images was associated with rape myths held by these men. McMahon (2010) conducted a study 
on bystander attitudes and the relationship to rape myths. The researchers surveyed incoming 
freshman students who attended new student orientation and participated in a rape prevention 
program using the updated version of the Illinois Rape Myth Acceptance Scale (IRMA) and the 
Bystander Attitude Scale. McMahon (2010) found that students who intended to pledge 
fraternities or sororities had higher acceptance of rape myths. It was recommended that bystander 
intervention programs incorporate the subject of rape myths and emphasize the role of gender. 
More recently, Canan, Jozkowski, and Crawford (2016) studied sexual assault supportive 
attitudes among Greek and non-Greek college students from two separate institutions and found 
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that men in fraternities have the highest rates of rape myth acceptance than the general college 
population. The higher rates of rape myth acceptance and sexual assault occurrences among 
Greek organizations suggest the need for specific intervention programs that address the culture 
of these groups.  
 
Shifting the Paradigm: Bystander Approach for Sexual Assault  
The bystander intervention model was first developed in 1970’s after the rape and murder 
of Kitty Genovese in 1964 (Tabachnick, 2008). A man attacked, raped, and killed Kitty for over 
half an hour while 38 individuals watched and did nothing to stop the attack (Tabachnick, 2008). 
After this brutal case, researchers Darley and Latane (1968) published a study on bystander 
apathy and created the term “bystander behavior” (Tabachnick, 2008). The idea of bystander 
behavior has since been recognized in social psychology “and is utilized internationally, largely 
to explore individual’s reactions to witnessing crimes and emergencies” (McMahon, 2010, p.4).  
Bystander intervention programs differ from the traditional methods because they offer a 
multifaceted approach to social and community change (Banyard, 2011). It suggests that 
communities, such as college campuses, can intervene in pro-social conditions, as active 
bystanders (McMcahon, Postmus, and Koenick, 2011).  This approach teaches individuals safe 
and suitable ways to intervene before or during sexual assault situations. Many prevention 
programs tend to diminish men’s responsibility for sexual assault prevention by educating 
women how to avoid rape by attending self-defense classes and by teaching them to limit and 
monitor their actions in public (Pugh, Ningard, Vander Ven, and Butler, 2016). However, this 
type of programming has been criticized for focusing too much on individuals rather than the 
society as a whole. Swift and Ryan-Finn (1995) stated, “prevention approaches must go beyond 
changing individuals to changing the system that creates and maintains sexual abuse” (p. 20). 
 17 
Researchers have suggested the need to engage the larger community in behavioral change 
efforts (Banyard et al., 2004). Therefore, prevention efforts have increasingly shifted towards all 
levels of the ecological model (Berkowitz, 2002; Banyard et al., 2004; Banyard et al., 2007; 
McMahon and Farmer, 2009; McMahon, 2010; Banyard, 2011; Moynihan et al., 2011).  
Bystander interventions provide an empirically based context for sexual assault 
prevention programs. This approach views sexual assault as a community issue that all members 
of society have a responsibility to help solve (Banyard et al., 2004; Banyard et al., 2007; 
McMahon and Farmer, 2009). The approach includes training individuals to interrupt an incident 
of sexual assault or an incident that may lead to sexual assault; educating one to speak up against 
social norms supportive of sexual violence, and training one to offer support and encouragement 
to victims (Banyard et al., 2007; Burn, 2009). Many researchers have suggested that bystanders 
can assist in creating new community norms for intervention to stop sexual assault, strengthen 
others’ sense of responsibility and outlooks on intervening, and provide good examples of 
helping behavior (Berkowitz, 2002; Banyard et al., 2004; Burn, 2009). Many empirical studies 
have shown that individuals are more likely to help in situations that are clearly defined as an 
“emergency” (Fisher, Greitemeyer, Pollozek, and Frey, 2006; Banyard, 2008; McMahon, 2010; 
Banyard, 2011). For example, McMahon (2010) found that “students are more willing to 
intervene in those situations with more blatant demonstrations of sexual violence” (p. 9).  
Peer support of bystander interventions has played a major role in one’s willingness to 
intervene. In a study on college students as helpful bystanders, Brown, Banyard, and Moynihan 
(2014) found that the more students who believed their peers supported intervention, the more 
likely they were to intervene in a sexual violence situation. As stated, sexual violence is likely to 
occur in social settings where many people are around, such as parties or other social gatherings. 
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Which, puts peers in a situation where they are a primary component in assisting with, reducing, 
and preventing sexual violence. 
Gender 
 Gender is a key variable for understanding helping behaviors and sexual assault 
prevention programming. Research has shown that men are more likely to help in emergency 
situations and women are more likely to provide emotional support (Banyard, 2011). Likewise, 
Burn (2009) found that women were more likely to intervene in cases of sexual violence because 
of their heightened awareness of the issue. It was also determined that while men were more 
likely to try and stop perpetrators, women were likely to help victims.   
Bystander interventions and Greek-letter organizations  
The bystander approach has the capability to address the social pressures apparent in 
Greek-letter organizations that encourage conformity. Programs that have applied the bystander 
intervention model for sexual assault prevention have reported success on college campuses with 
a variety of populations, including athletes, and Greek-letter organizations (Banyard et al., 2004; 
Moynihan and Banyard, 2008). According to Minow and Einolf (2009), those involved in Greek 
life tend to view members as friends, brothers, and sisters, even when they don’t know much 
about specific members. Bystander intervention training may be especially effective for Greek 
organizations, as members have a close bond and interpersonal relationship with each other. The 
personal networks of Greek organizations and their members may be an important means to help 
raise awareness of the issues that contribute to the potential dangers students face and the ways 
in which the group organizational culture can also be used to address such issues (Moynihan et 
al., 2011). Even though the current study only examines students who pose an interest in 
pledging Greek, bystander intervention training has the potential to provide the same benefits 
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mentioned above, while also providing students with the necessary skills prior to joining Greek 
life.  
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Chapter Four:  Bystander Intervention and Social Norms as Theoretical Frameworks to 
Examine the Relationship between Greek Life and Sexual Assaults on College Campuses 
 
After the attack on Kitty Genovese in 1964, social psychologists, Latane and Darley (1970) 
studied the “bystander effect,” including how bystanders respond to emergency situations and 
why they decide to intervene or not to intervene. Through their work, Latane and Darley (1970) 
introduced a five-step situational model that explains the process in which individual’s 
experience when deciding to intervene in a dangerous situation:  
(1) they notice the event  
(2) they interpret it as an emergency  
(3) they take responsibility  
(4) they decide how to help, and 
(5) they act to intervene (Latane and Darley, 1970).  
Any circumstantial barriers that occur during these five steps will deter the bystander 
intervention process (Latane and Darley, 1968, 1970; Latane and Nida, 1981). The situational 
model is described below and summarized in Table 1.  
 According to the five-step situational model, the first step in intervening is to notice the 
event. According to Burn (2009), “Bystander distraction resulting from self-focus or sensory 
distractions may lead to a failure to notice barrier” (p. 3). Bystanders may fail to notice possible 
sexual assault cues in a group or at a party because they are distracted by loud noises or their 
own social interactions. Another example more pertinent to the research discussed here, involves 
intoxication. Because sexual assaults are more likely to occur at a social gathering, it is likely 
that alcohol or drugs may be involved. Intoxication involves a wide range of sensory 
impairments which can possibly lead to a bystander not noticing a potential dangerous situation. 
This barrier may be more prominent for Greek members because of the fact that these parties are 
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also much larger and usually have themes and/or dress requirements that members are expected 
to participate in. Again, these members likely to drink more heavily and frequently than non-
Greek life members (Faulkner, Alcorn, and Gavin, 1989; Larimer, Turner, Mallett, and Geisner, 
2004). Potentially causing increased distractions and less likelihood to notice possible sexual 
assault incidences. The current research utilizes a bystander intervention training video which 
educates students’ on being more aware and alert during high-risk situations, while also 
minimizing distractions.    
 The second step is to interpret the situation as an emergency. Upon taking action, a 
bystander must interpret the situation as a risk for sexual assault (Burn, 2009). Indications of 
sexual assault may be more ambiguous in college social settings (Armstrong et al., 2006), which 
creates a failure to notice the situation as a high-risk barrier (Latane and Darley, 1970; Burn, 
2009). This tends to increase when alcohol is involved. For example, an individual may notice a 
female being led reluctantly into another room at party, but onlookers may not understand this to 
be a dangerous situation, especially if it is unclear whether the individuals are in a romantic 
relationship.  
 Ignorance of sexual assault indications may prevent interpretation of a situation where 
sexual assault is at high-risk (Burn, 2009). In addition, individuals may look to other bystanders 
to determine what to do or realize that no one else is doing anything and continue to ignore the 
situation. Latane and Darley (1968) defined this as pluralistic ignorance, which occurs when 
uninformed, inactive bystanders look to other inactive bystanders and as a result, fail to 
recognize the situation as suitable for intervention. According to Stubbs, Berkowitz, and Buelow 
(2016) many of those involved in a fraternity or sorority want to act to help in potential 
dangerous situations, but feel unable to because of misperceived social norms within Greek 
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organizations.  These misperceptions that exist among fraternities and sororities may hinder 
members from acting on their own beliefs (Stubbs, Berkowitz, and Buelow, 2016). Researchers 
have found that bystander intervention training provides specific knowledge about sexual 
violence and on changing misperceived social norms. It has been suggested that further 
education on the topic reduces this barrier because bystanders are able to identify when others 
are at risk (Banyard, 2008; Burn, 2009).  
The third step is take responsibility. Latane and Darley (1970) described diffusion of 
responsibility as a barrier to intervention. Diffusion of responsibility is a concept that suggests 
that the more bystanders there are in an emergency situation, the less likely an individual feels 
personally responsible for intervening. Bystanders may recognize that another is at high-risk for 
sexually assaulting or being a victim of sexual assault, but may not feel it is her/her 
responsibility to do anything. This is especially likely when social norms do not encourage 
intervention (Burn, 2009).  An additional factor that may affect a bystanders’ perception of 
responsibility is the “worthiness” of a victim (Burn, 2009). Bystanders may perceive the victim 
as having made bad decisions (seductive behavior, intoxication, etc.), which may have increased 
his/her own risk of victimization.   
Another possible issue that may influence a bystander’s perceived responsibility is their 
relationship with the victim or perpetrator (Burn, 2009). Bystanders tend to feel more responsible 
for intervening when they have some sort of a relationship with the victim or if the victim is an 
“in-group” member (Levine, Cassidy, Brazier, and Reicher, 2002; Burn, 2009), such as those in a 
fraternity or sorority. Levine et al., (2002) found that “the presence of other bystanders will 
facilitate intervention if they are perceived to be in-group members who demonstrate a 
willingness to intervene. If bystanders are perceived to be out-group members, then their 
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expressed intention (to intervene or not) will not influence rates of intervention” (p. 1455). 
Therefore, prevention methods specifically aimed at groups who share social identities may be 
more successful (Burn, 2009). For example, the “brotherhood or “sisterhood” norms among 
Greek organizations. In a study with sorority women and the Bringing in the Bystander Program, 
Moynihan et al., (2011) reported that sorority members were more likely to take responsibility 
and intervene in sexual assault situations after participating in the program compared to sorority 
members who did not participate. Thus, this barrier may be less likely for those involved or 
interested in Greek life because of the strong bond these members share and believe in. 
However, because of the “culture of silence” amongst Greek members (Danis and Anderson, 
2008) it is also possible that students may recognize that a group member is either at risk for 
perpetrating sexual assault or have already committed the act, yet choose not to say anything 
because they are trying to “protect” their fellow brother/sister.  
The fourth step of bystander intervention is deciding how to help. One of the main 
barriers at this stage is a failure to intervene due to a skills deficit (Cramer, McMaster, Bartell, 
and Dragna, 1988; Bennett, Banyard, and Garnhart, 2013). Bystanders may be unsure about what 
to say or do when another individual is at risk of sexually assaulting or potentially becoming a 
victim of sexual assault, “which may lead to a failure to intervene due to a skills deficit” (Burn, 
2009, p. 4). This may not pose a specific barrier for those interested in Greek life, already active 
Greek members, or traditional college students, as there is not much research that shows 
knowledge differences, specifically in regards to sexual assault prevention that exist between 
students. However, bystander intervention training provides bystanders with the necessary 
knowledge in order to address this barrier.   
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The final step in the decision-making model is enacting a helping behavior. A potential 
bystander may fail to intervene because they feel embarrassed or awkward. Latane and Darley 
(1970) described this as a failure to intervene due to an audience inhibition barrier. This may 
depend on “social” norms and whether those in a group support intervention (Schawartz and 
Gottleib, 1980). This is especially problematic for incoming freshman trying to fit in to a group. 
Burn (2009), stated “this inhibitory factor may be greater for newcomers seeking acceptance, 
such as new students and or Greek system pledge” (p. 4). This perceived cost of intervening may 
outweigh the benefits of helping. However, there is evidence that suggests that once bystanders 
become educated on the appropriate steps to take in a high-risk situation they are more willing to 
intervene and become more confident in their intervention (Banyard et al., 2007; Banyard, 2008; 
Burn, 2009; McMahon, 2010; Moynihan et al., 2011).   
Table 1: Barriers to Sexual Assault Bystander Intervention  
Step  Barrier Influences  
1. Notice event  Failure to notice  Noise and other sensory distractions Self focus 
(focus on own activities) 
2. Identify situation as 
intervention 
appropriate  
Failure to identify 
situation as high risk  
Ambiguity regarding consent or danger  
Pluralistic ignorance 
Ignorance of sexual assault risk markers 
3. Take responsibility  Failure to take 
intervention 
responsibility 
Diffusion of responsibility (likelihood greater 
if there are many other possible interveners) 
Relationship of bystander to potential victim 
and potential perpetrator  
Attributions of worthiness (affected by 
perceived choices of potential victim that 
increased her risk, perception of potential 
victim’s provocativeness, and her intoxication) 
4. Decide how to help Failure to intervene 
due to skills deficit 
Action ignorance (don’t know what to say or 
do to intervene) 
5. Act to intervene  Failure to intervene 
due to audience 
inhibition  
Social norms running counter to intervention  
Evaluation apprehension 
Table from: Burn, S. M. (2009). A situational model of sexual assault prevention through 
bystander intervention. Sex Roles, 60(11-12), 779-792. 
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Social and Group Norms Theory  
 
Group Norms Theory  
 Norms serve as important structures of social control in society (Feldman, 1984). “Group 
norms are the informal rules that groups adopt to, regulate, and regularize group members’ 
behaviors” (Feldman, 1984, p. 47). These norms tend to have an influential role on group 
members’ behavior. Applying group norms gives group members a chance to describe what their 
central values are and to explain distinctive characteristics about the group that are central to its 
identity (Feldman,1984). According to Johnston and White (2003), “Social identities are 
proposed to influence behavior through the mediating role of group norms in that individuals will 
be more likely to engage in a particular behavior if it is in accordance with the norms of a 
behaviorally relevant group with whom they strongly identify” (p.4).  Individuals in a group 
become engrained in their group “norms,” such that these norms become second nature. The 
more students identify with a group, the more susceptible they are to group norms, and the more 
likely they are to conform. This can be said for incoming students interested in joining a 
fraternity or sorority because of the values of Greek organizations and students’ yearning to fit in 
and identify with a group. According to Lewin (1945), in order to change group norms three 
stages must occur; member’s must experience some sort of instability or feel a need to change, 
behavioral changes only occur when members choose to act differently than the previous norm, 
and lastly, members must maintain the new behaviors.  
Social Norms Theory  
Applied widely and effectively to health promotion, the social norms theory explains how 
individuals’ behavior is influenced by misperceptions regarding how other group members think 
and act (Berkowitz, 2004). The social norms theory “describes situations in which individuals 
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incorrectly perceive the attitudes and/or behaviors of peers and other community members to be 
different from their own when in fact they are not…social norms interventions focus on peer 
influences, which have a greater impact on individual behavior than biological, personality, 
familial, religious, cultural and other influences” (Berkowitz, 2004, p.2). The theory was first 
developed by Alan Berkowitz and Welsey Perkins in 1986 during a study regarding alcohol use 
patterns (Berkowitz, 2004). The first social norms intervention was conducted by Michael 
Haines in 1989 at Northern Illinois University. Haines was the first researcher to apply the theory 
to college students (Berkowitz, 2004). He used a longitudinal intervention to determine that 
decreases in misperceptions were correlated with increases in safe drinking behaviors (Haines 
and Barker, 2003). Similar efforts were used at multiple universities and achieved substantial 
reductions in risky drinking after the promotion of the social norms approach (Berkowitz, 2004). 
It has since been used at all levels of prevention, including college campus populations and 
within certain subcultures. (Berkowitz, 2010) It has also been described as the proactive 
prevention model.  
 The theory posits that misperceptions arise in relation to dangerous behaviors, which are 
frequently overestimated and in relation to healthy behaviors, which are often under 
underestimated (Berkowitz, 2005).  Therefore, modifying misperceptions of group norms may 
decrease deviant behavior or increase the frequency of healthy behaviors. In order to prevent 
risky behaviors, it is important to include strategies designed for changing the conditions in 
which violence occurs. Violence prevention is possible when individuals can recognize a 
situation where violence may occur and subsequently act to prevent it (Berkowitz, 2010).  
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Social Norms Theory Applied to Sexual Violence  
The social norms approach has been widely used in studies regarding intervention 
methods; it is a theory and evidence based methodology used to address social justice concerns 
and promote environments to intervene against violence, including sexual assault (Berkowitz, 
2010). As stated, many prevention programs have focused on victims and the specific 
characteristics of perpetrators rather than aiming programs around empowering individuals to 
participate in prevention efforts. Berkowitz (2004) argued that the social norms approach may be 
valuable to sexual violence because it modifies the culture neighboring the perpetrator.  When 
creating interventions, it is critical to consider the specific community of individuals and the 
meaning of information surrounded by that culture (Berkowitz, 2004).  
The social norms approach has shown to be successful when implemented with bystander 
intervention training among the college student population. For example, in a study using the 
social norms approach and bystander interventions to prevent sexual aggression among college 
men. Gidycz, Orchowski, and Berkowitz (2011) reported that men who participated in the 
bystander intervention program found sexual assault behavior less reinforcing; positively 
affected their perceptions that their peers would intervene if they came across inappropriate 
behavior in others, and demonstrated decreased associations with sexual assault peers in 
comparison to those that did not participate in the program. During the four month follow up, 
researchers found that the men who participated in the program reported a 75 percent reduction 
in sexual aggression. In addition, both sexually aggressive men and non-sexually men perceived 
that their peers were more likely to intervene in sexual assault scenarios (Gidycz et al., 2011). 
While this study did not specifically address Greek members, the positive outcomes propose 
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significant implications for the prevention of high-risk behaviors among Greek communities 
(Stubbs, Berkowitz, and Buelow, 2016).  
In another study, Bruce (2002) (as cited in Berkowtiz, 2004) created a media campaign 
that effectively decreased male’s perceptions about other male’s comfort with sexist comments. 
These positive results are one of the reasons why college campuses are using bystander 
intervention as a fundamental approach to sexual assault training.  
Applying the social norms approach in bystander interventions, specifically for 
individuals interested in joining Greek life may help break the barriers that prevent one from 
intervening and eliminate the misperceived social norms that fuel such barriers.  
 
Hypotheses:  
Recognizing that the bystander intervention training video aims to increase students’ 
awareness in high-risk situations by educating students to be more alert, it is hypothesized that 
individuals will feel less likely to report “barriers to intervening”. The bystander training video 
focuses on addressing ambiguity and ignorance by educating students on how to perceive 
potential “red flag” scenarios (such as, noticing when someone cannot give consent based on 
their intoxication level, is being pressured into drinking, or witnessing an individual at a party 
spiking another person’s drink with a drug) that may indicate a sexual assault is about to happen 
and how to take responsibility for peer safety. The bystander training video portrays intervention 
behaviors as the new social norm, therefore creating a sense of shared concern and responsibility. 
It is hypothesized that, individuals who saw the bystander training video will not only feel a 
sense of social responsibility to intervene, but also feel more confident to do something in a 
potential sexual assault situation. Additionally, research has shown that females are more likely 
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to intervene than males in sexual assault scenarios (Banyard et al., 2008; Burn, 2009; McMahon, 
2010; Banyard, 2011). 
Given the findings from ongoing research that indicate the likelihood of a relationship 
between Greek affiliation and risk for sexual assault victimization/perpetration (Copenhaver and 
Grauerholz, 1991; Mohler-Kuo et al., 2004), the current study assesses the impact of bystander-
focused prevention attitudes on those interested in pledging a fraternity/sorority. As previously 
stated, Greek letter organizations founded themselves upon community service, leadership, 
integrity, ethical conduct, and a sense of brother/sisterhood.  
Therefore, combined with the principles that Greek members are expected to uphold and 
the training that the bystander intervention video provides, it is hypothesized that:  
H1: Barriers to Sexual Assault Bystander Intervention: Those who plan on pledging Greek and 
completed the bystander training, will be more aware of the Barriers to Intervening than those 
who did not complete the training. 
H1a: Failure to Notice: Those who did complete the training, are more likely to notice. 
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who are pledging Greek and completed the training, to notice. 
H1b: Failure to Identify Situation as High Risk:  Those who did complete the training are 
more likely to self-report identifying situations as high risk 
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who are pledging Greek and completed the training to self-
report identify situations as high risk. 
H1c: Failure to Take Intervention Responsibility:  Those who did complete the training, 
are more likely to report taking intervention responsibility. 
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who are pledging Greek and completed the training to take 
intervention responsibility 
H1d: Failure to Intervene Due to a Skills Deficit: Those who did complete the training, 
are more likely to report having the skills to intervene.  
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who are pledging Greek and completed the training to report 
having the skills to intervene.  
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H1e: Failure to Intervene Due to Audience Inhibition: Those who did complete the 
training, are less likely to report fear of intervening due to audience inhibition.   
i: Females who plan on pledging Greek and competed the training, will be less 
likely than males who are pledging Greek and completed the training to report 
fear of intervening due to audience inhibition.   
H2: Bystander Efficacy: Those who plan on pledging Greek and completed the bystander 
training, will have higher bystander efficacy scores than those who plan on pledging Greek but 
did not complete the training. 
H2a: Females who plan on pledging Greek and completed the bystander training, will 
have higher bystander efficacy scores than males who plan on pledging Greek who also 
completed the training.  
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Chapter Five:  Methodology 
 
The purpose of the current research is to examine the effects of participating in a bystander 
intervention training on helping behaviors specifically for students who indicate an interest in 
joining Greek Life. The study was based on a growing compilation of research that identified 
sorority and fraternity members as an at-risk group for behaviors related to sexual assault 
perpetration and victimization. In the present study, participants at Northern Arizona University 
participated in the bystander training and completed a post-test survey designed to measure 
helping behaviors and attitudes.  Results were compared to the post-test measurements 
completed by similarly situation, first-year freshmen who comprised a control group and did not 
complete the bystander training. 
Research Questions and Hypotheses: 
If the 35 minute training is effective, those students who are interested in pledging Greek 
Life and completed the training will be less likely to report barriers to intervening and score 
higher on confidence / efficacy of intervening than students who are also interested in pledging 
Greek Life but did not complete the training video.  The following hypotheses are based on 
theory and derived from the findings of previous research studies on bystander intervention on 
college campuses and Greek affiliation.  
H1: Barriers to Sexual Assault Bystander Intervention: Those who plan on pledging Greek and 
completed the bystander training, will be more aware of the Barriers to Intervening than those 
who did not complete the training. 
H1a: Failure to Notice: Those who did complete the training, are more likely to notice. 
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who plain on pledging Greek and completed the training, to 
notice. 
H1b: Failure to Identify Situation as High Risk:  Those who did complete the training are 
more likely to self-report identifying situations as high risk 
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i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who plain on pledging Greek and completed the training to self-
report identify situations as high risk. 
H1c: Failure to Take Intervention Responsibility:  Those who did complete the training, 
are more likely to report taking intervention responsibility. 
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who plan on pledging Greek and completed the training to take 
intervention responsibility 
H1d: Failure to Intervene Due to a Skills Deficit: Those who did complete the training, 
are more likely to report having the skills to intervene.  
i: Females who plan on pledging Greek and completed the training, will be more 
likely than males who plan on pledging Greek and completed the training to 
report having the skills to intervene.  
H1e: Failure to Intervene Due to Audience Inhibition: Those who did complete the 
training, are less likely to report fear of intervening due to audience inhibition.   
i: Females who plan on pledging Greek and competed the training, will be less 
likely than males who plan on pledging Greek and completed the training to 
report fear of intervening due to audience inhibition.   
H2: Bystander Efficacy: Those who plan on pledging Greek and completed the bystander 
training, will have higher bystander efficacy scores than those who plan on pledging Greek but 
did not complete the training. 
H2a: Females who plan on pledging Greek and completed the bystander training, will 
have higher bystander efficacy scores than males who plan on pledging Greek who also 
completed the training.  
 
Participants and Sampling Procedure 
Participants of the survey were freshman students at Northern Arizona University.  Eight 
hundred fifty-two (n=852; 54.5 percent) female and seven hundred twelve (n=712; 45.5 percent) 
male students enrolled in the “NAU100” course offered as a traditional, in-person class during 
the fall 2016 semester. All incoming freshman are encouraged to enroll in the NAU100 course 
that is designed to educate first-year students on strategies for college success. The sampling 
frame included all students registered for the course in the fall 2016. There were a total of 170 
female and 131 male participants who reported an interest in pledging Greek and comprise the 
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sample for the analysis and results.  In order to determine interest in joining a fraternity or 
sorority, students were asked “What is your interest level in joining a social sorority or fraternity 
at NAU?”  Using a five point Likert Scale (Very high, High, Neutral/indifferent, Low, and Very 
low). Students who indicated a “very high” or “high” were selected for inclusion in this study 
(total n=301).  
Table 2 below compares demographic characteristics including gender, age, and ethnicity 
for all students enrolled in NAU 100 (n=1564), those who completed the pre and post-tests 
(n=1358), and those students who indicated an interest in joining Greek life who are the sample 
for this study.  
 
Table 2: Demographic Characteristics  
 
NAU100 
Completed Pre 
& Post Test 
Sample:  
Interested in 
Greek  
Life 
 
% Female 54.5  55.3 56.5 
 
IPEDS Ethnicity    
% American Indian /  
Alaska Native 2.5 2.4 1.0 
% Asian American 2.5 2.7 2.0 
% Black / African American 4.3 4.4 4.7 
% Hispanic / Latino 32.0 31.8 32.9 
% International 0.2 0.2 0.3 
% Native Hawaiian /  
Other Pacific Island 0.4 0.4 0.3 
% Not Specified 1.3 1.3 1.3 
% Two or More 8.2 8.2 9.6 
% White 48.7 48.7 48.2 
 
N= 1564 1358 301 
  
 
 34 
Experimental Design 
The survey was administered in September 2016 and was given as an assignment for 
students to access online through NAU’s Bblearn course shell. The classic experimental design 
was used in order to assess the effectiveness of the bystander intervention program, Take a 
Stand!. There were a total of eighty-one (81) different NAU100 course sections.  The 81 sections 
were randomly assigned to one of three treatment groups:  (1) in-class Take a Stand! bystander 
training, (2) on-line Take a Stand! bystander training, or (3) the control group that did not receive 
the training.  Two sections, sections 16 and 23, were removed from the analysis as it was not 
known which treatment group the section, and subsequently the enrolled students, were exposed 
to for the training.   
In order to encourage student participation, the pre and post-test surveys were included as 
required assignments for the students who received course credit for completing the surveys. 
Students first accessed the pre-test and then, depending upon their section number, were 
instructed to do one of the three below: 
(1) Watch the 35 minute online bystander training video then attend class 
(2) Attend class to watch the video  
(3) Attend class (no video) 
After the students completed the pre-test, they attended a class and were given the second 
assignment, the post-test, to also complete online.  
The study compared students who are interested in pledging Greek and completed the 
Take a Stand! training versus those who are interested in pledging Greek but did not complete 
the training.  As preliminary analyses showed no significant differences existed across the 
outcome measurements between those who did the training online versus in-person, the decision 
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was made to combine the students who received the training, whether it was in person or online, 
and compare to those students who did not receive the training.  Figure 1 below describes how 
the experimental design was distributed and set up.  
Figure 1: Research Design- Classic Experimental Design  
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Efficacy Scale 
 
 
 
(1) Barriers to 
Intervening Scale  
 
(2)  Bystander 
Efficacy Scale 
 
Measures 
 The pretest included several demographic questions and asked the respondents to indicate 
their level of interest in joining Greek Life.  The post-test measurements, completed after the 
training, included the Barriers to Sexual Assault Bystander Intervention Scale (Burn, 2009) and 
the Bystander Efficacy Scale (Banyard, Plante, and Moynihan, 2005). Table 3 below shows the 
descriptive statistics and how each measurement was coded. Copies of the complete survey 
instruments are included in Appendix A.  
Table 3: Coding and Descriptive Statistics for Key Measurements 
Variable: Source: Coding: Descriptives: 
Interest in Greek Life 
 
Survey 0=Not interested 
1=Interested 
 
 n=1057 (77.8%) 
n=301 (22.2%) 
Gender Institutional 
Database 
1=female 
0=male 
n=170 (56.5%) 
n=131 (43.5%) 
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Variable: Source: Coding: Descriptives: 
Group NAU100 Section 0=No Training 
(Control) 
1=Training 
(Experimental) 
 
n=100 (33.2%) 
 
n=201 (66.8%) 
 
 
Barrier One:  Failure to Notice Survey “At a party or bar, 
I am probably too 
busy to be aware 
of whether 
someone is at risk 
for sexual 
assault” 
 
    n= 255 
    Mean= 3.56 
    SD= 1.64 
    Min.=1 
    Max=7 
 
Barrier Two:  Failure to Identify 
Situation as High Risk 
Survey Mean Value 
Three Statements 
   n= 253 
   Mean= 3.37 
   SD= 1.34 
   Min.= 1 
   Max= 7 
 
Barrier Three:  Failure to Take 
Intervention Responsibility 
Survey Mean Value Eight 
Statements 
   n= 250 
   Mean= 3.36 
   SD= 1.35 
   Min.= 1 
   Max= 7 
 
Barrier Four:  Failure to 
Intervene Due to a Skills Deficit 
Survey Mean Value Two 
Statements 
  n= 252 
  Mean= 3.49 
  SD= 1.65 
  Min.= 1 
  Max= 7 
 
Barrier Five: Failure to 
Intervene Due to Audience 
Inhibition  
Survey Mean Value Two 
Statements 
   n= 252 
   Mean= 2.76 
   SD= 1.53 
   Min.= 1 
   Max= 7 
 
Bystander Efficacy Scale Survey Mean Value 
Fourteen 
Statements 
   n= 255 
   Mean= 87.21 
   SD= 12.10 
   Min.= 29.14 
   Max= 100 
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Stimulus / Treatment Variable: Take a Stand! Bystander training video 
The participants in the experimental group received the stimulus (the bystander 
intervention training video). The Take a Stand! Training intervention video is modeled on the 
University of Arizona’s “Step Up!” program. Take a Stand! aims to turn ordinary bystanders into 
active bystanders by empowering and enabling individuals with the skills necessary to intervene 
in high risk situations. The video takes participants through the following steps: (1) notice the 
event, (2) interpret the event as a problem, (3) assume personal responsibility, and (4) apply the 
skills appropriate to the situation safely and effectively. The main goals of the Take a Stand! 
training is to increase knowledge and skills to safely intervene in a potential sexual assault 
situations, change misperceptions in normative beliefs, and increase the amount of bystander 
behaviors by increasing confidence when responding to threatening situations (Leach, n.d.).  
The video is interactive, allowing students to actively engage in various activities with 
relatable actors and language. The training video begins by giving participants a general 
overview of sexual assault, bystander intervention, and its importance on college campuses. The 
training also explains direct and indirect ways of intervening so that participants are aware of the 
appropriate ways to respond in a potential “red flag” situation. Additionally, various real life 
scenarios are presented to participants in order to show positive and negative expectations for 
those intervening and perpetrating sexual assault. The video is about 35 minutes in length. 
There are three different comparison groups, those who watched the training video in the 
classroom, those who watched the training video online, and those who did not watch the video. 
The analyses were run by the three groups and also by the two groups, which combined the two 
groups (those who watched the training online and those who watched the training in the 
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classroom) to just training or no training. There was no significant difference between those who 
watched the training video online and those who watched the training video in the classroom. 
Thus, in order to stay true to the research questions, the researcher made the decision to just 
examine those who completed the Take a Stand! bystander intervention training video and those 
who did not.  
Outcome Measurement #1:  Barriers to Sexual Assault Bystander Intervention Scale 
(Burn, 2009). The Barriers to Sexual Assault Bystander Intervention Scale consists of sixteen 
items (Burn, 2009) (Appendix A) and is designed to build upon Latane and Darley’s (1970) five 
barrier situational model of bystander intervention. Participants responded to all items with a 7-
point Likert scale (1 = Strongly Disagree to 7 = Strongly Agree).  Higher scores on each subscale 
reveal a greater failure to intervene as a result of that barrier. Table 4 below shows the sample 
size, means, and standard deviations for the each of the barriers to Sexual Assault Bystander 
Intervention.  
Table 4:  Barriers to Sexual Assault Bystander Intervention 
Descriptives N Mean SD 
 
Barrier One:  Failure to Notice 255 3.56 1.64 
At a party or bar, I am probably too busy to be aware of whether 
someone is at risk for sexual assault. 255 3.56 1.64 
    
Barrier Two:  Failure to Identify Situation as High Risk 
 
   253 3.37 1.34 
In a party or bar situation, I find it hard to tell whether an individual 
is at risk for sexually assaulting someone. 255 3.76 1.65 
 
In a party or bar situation, I think I might be uncertain as to whether 
someone is at-risk for being sexually assaulted. 254 3.75 1.62 
 
Even if I thought a situation might be high in sexual assault risk, I 
probably wouldn’t say or do anything if other people appeared 
unconcerned. 254 2.60 1.47 
    
Barrier Three:  Failure to Take Intervention Responsibility 250 3.36 1.35 
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Table 4:  Barriers to Sexual Assault Bystander Intervention 
Descriptives N Mean SD 
Even if I thought someone was at risk for being sexually assaulted, I 
would probably leave it up to others to intervene. 255 2.39 1.35 
 
If I saw someone I didn’t know was at risk for being sexually 
assaulted, I would leave it up to his/her friends to intervene. 254 2.52 1.47 
 
I am less likely to intervene to reduce a person’s risk of sexual 
assault if I think she/he made choices that increased their risk. 254 2.40 1.54 
 
If a person is dressed provocatively, or acts provocatively, I am less 
likely to intervene to prevent others from taking sexual advantage of 
them. 255 2.29 1.49 
 
If a person is extremely intoxicated I am less likely to intervene to 
prevent others from taking sexual advantage of them. 255 2.00 1.31 
 
If a person is dressed provocatively, or acts provocatively, I feel less 
responsible for preventing others from taking sexual advantage of 
them. 254 2.33 1.56 
 
I am more likely to intervene to prevent sexual assault if I know the 
potential victim than if I do not. 254 4.43 2.04 
I am more likely to intervene to prevent sexual assault if I know the 
person that may be at risk for committing sexual assault than if I do 
not know him. 254 4.35 2.01 
Barrier Four:  Failure to Intervene Due to a Skills Deficit 252 3.49 1.65 
Although I would like to intervene when a guy’s sexual conduct is 
questionable, I am not sure I would know what to say or do. 254 3.70 1.73 
 
Even if I thought it was my responsibility to intervene to prevent 
sexual assault, I am not sure I would know how to intervene. 253 3.28 1.77 
Barrier Five:  Failure to Intervene Due to Audience Inhibition 252 2.76 1.53 
I am hesitant to intervene when a man’s sexual conduct is 
questionable because I am not sure other people would support me. 253 3.02 1.65 
 
Even if I thought it was my responsibility to intervene to prevent a 
sexual assault, I might not out of a concern I would look foolish. 254 2.48 1.59 
    
 
Computed Scale Failure to Notice 255 3.56 1.64 
Computed Scale Failure to Identify Situation as High Risk 253 3.37 1.34 
Computed Scale Failure to Take Intervention Responsibility 250 3.36 1.35 
Computed Scale Failure to Intervene Due to a Skills Deficit 252 3.49 1.65 
 40 
Table 4:  Barriers to Sexual Assault Bystander Intervention 
Descriptives N Mean SD 
Computed Scale Failure to Intervene Due to Audience Inhibition 252 2.76 1.53 
 
The first barrier, failure to notice (one item, e.g., “At a party or bar, I am probably too busy to be 
aware of whether someone is at risk for sexual assault”), measures distractedness. The second 
barrier, failure to identify the situation as high risk, is comprised of three items that measure 
ambiguity and pluralistic ignorance. The third barrier, failure to take responsibility for 
intervening, is the mean of eight total items and measures the diffusion of responsibility.  Barrier 
four, failure to intervene due to a skills deficit is the sum of two items and highlights doubt of 
how exactly to intervene. Finally, the fifth barrier, failure to intervene due to audience inhibition, 
measures respondent’s hesitation to get involved not knowing how others would react. Figure 2 
shows the most common and least common reported barrier amongst the sample.  
 The Barriers to Sexual Assault Bystander Intervention Scale (Burn 2009) has commonly 
been used in prior literature to assess bystander barriers among college students (Burn, 2009; 
Bennett, Banyard, and Garnhart, 2013; Amar, Sutherland, and Laughon 2014). All found that 
bystander intervention programs must address the barriers identified by the situational model in 
order to help prevent sexual violence. “The cumulative impact of the barriers on sexual assault 
prevention bystander intervention may be considerable given that bystanders must successively 
surmount all five barriers before intervening” (Burn, 2009).  
 
Figure 2: Barriers to Sexual Assault Bystander Intervention Scale: Mean Subscale Values 
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The most commonly reported barrier was “failure to notice” (M = 3.56) followed by “failure to 
intervene due to a skills deficit” (M = 3.49).  The least commonly reported barrier was “failure to 
intervene due to audience inhibition” (M = 2.76). 
 
Outcome Measurement #2:  Bystander Efficacy Scale (Banyard, Plante, and Moynihan, 
2005). The Bystander Efficacy Scale was used to measure participant’s confidence in intervening 
in a ‘red flag’ situation. The Bystander Efficacy Scale is modeled on the work by LaPlant (2002) 
in her development of academic and eating self-efficacy scales and supported in measures used 
in broader self-efficacy literature (Banyard, et al., 2005). The Bystander Efficacy Scale consists 
of 14 situational statements describing bystander behaviors (Appendix A). Participants were 
asked to indicate their confidence, on a scale of 0 to 100% (0%=can’t do, 100%=very certainly 
can do), in performing each of the 14 bystander behaviors stated. An example item from the 
scale is, “Able to ask a stranger who looks very upset at a party if they are ok or need help.” 
Scores were created by the mean of the 14 items to create a scale of perceived confidence. Pilot 
testing was used to create the measure, which demonstrated sufficient reliability and validity and 
correlated with other measures of bystander efficacy (e.g., Slaby, Wilson, Brewer, and DeVos, 
1994). Higher scores signify higher levels of bystander efficacy.  
2.76
3.36
3.37
3.49
3.56
 Failure to Intervene Due to Audience Inhibition
 Failure to Take Intervention Responsibility
 Failure to Identify Situation as High Risk
 Failure to Intervene Due to a Skills Deficit
 Failure to Notice
The Barriers to Sexual Assault Bystander Intervention Scale:  
Mean Subscale Values
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Table 5:  Bystander Efficacy Scale Descriptives (n=255) Min Max Mean SD 
Express my discomfort if someone makes a joke about a 
woman's body. 0 100 68.50 27.66 
 
Express my discomfort if someone says that rape victims 
are to blame for being raped. 15 100 92.07 15.55 
 
Call for help (i.e. call 911) if I hear someone in my dorm 
yelling 'help.' 0 100 88.53 18.31 
 
Talk to a friend who I suspect is in a sexually abusive 
relationship. 10 100 89.75 14.70 
 
Get help and resources for a friend who tells me they have 
been raped. 12 100 95.45 10.71 
 
Able to ask a stranger who looks very upset at a party if 
they are ok or need help. 0 100 82.01 19.17 
 
Ask a friend if they need to be walked home from a party. 25 100 94.80 11.78 
 
Ask a stranger if they need to be walked home from a 
party. 0 100 79.91 23.63 
 
Criticize a friend who tells me that they had sex with 
someone who was passed out or who didn't give consent. 0 100 85.29 25.99 
 
Do something to help a very drunk person who is being 
brought upstairs to a bedroom by a group of people at a 
party. 0 100 87.58 18.08 
 
Do something if I see a woman surrounded by a group of 
men at a party who looks very uncomfortable. 5 100 88.33 17.92 
 
Tell an RA or other campus authority about information I 
have that might help in a sexual assault case even if 
pressured by my peers to stay silent. 0 100 86.65 18.67 
 
Speak up to someone who is making excuses for forcing 
someone to have sex with them. 10 100 90.78 15.92 
 
Speak up to someone who is making excuses for having 
sex with someone who is unable to fully give consent. 0 100 91.34 16.16 
 
Bystander Efficacy Score: 29.14 100 87.21 12.10 
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The Bystander Efficacy Scale (Banyard, Plante, and Moynihan, 2005) has commonly been used 
in prior literature to assess confidence in intervening in sexual and intimate partner violence with 
intercollegiate athlete’s (Moynihan et al., 2010), sorority members (Moynihan et al., 2011) and 
first-year college students (Cares, Banyard, Moynihan, Williams, Potter, and Stapleton, 2014).  
Table 5 above shows the descriptive statistics for the Bystander Efficacy Scale. While most 
appropriately assessed as one overall scale score, it is interesting to note that students were the 
most likely to indicate efficacy in “get(ing) help and resources for a friend who tells me they 
have been raped” (M = 95.45) and “ask(ing) a friend if they need to be walked home from a 
party” (M = 94.80) and least comfortable “express(ing) my discomfort if someone makes a joke 
about a woman’s body” (M = 68.50). 
Data Analysis  
 The survey responses were imported into the Statistical Package for Social Sciences 
(SPSS) software for analysis. Descriptive statistics are utilized in the results section to discuss 
variations in the outcome measurements between the experimental and control group.  One-way 
analysis of variance (ANOVAs) were run to compare the effect of the Take a Stand! training 
video on two outcome measurements:  (1) Barriers to Sexual Assault Bystander Intervention and 
(2) Bystander Efficacy.  A two-way analysis of variance was run to look at the difference 
between the groups (training versus no training) on the two outcome measurements when 
comparing between male and female respondents.  ANOVAs are appropriate analyses given the 
dichotomous nature of the independent variable (training vs. non-training) and the continuous, or 
metric, nature of the dependent variable scale measurements. 
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Chapter Six:  Results and Discussion 
 
Results were analyzed using analysis of variance (ANOVA) to measure the effects of the 
Take a Stand! training video on the dependent variables (1) Barriers to Sexual Assault Bystander 
Intervention Scale and the (2) Bystander Efficacy Scale. Results are summarized below. 
Table 6: Barriers to Sexual Assault Bystander Intervention 
  
Likert Scale: 1= Strongly Disagree 2= Disagree 3= Somewhat Disagree 4= Neither Agree nor 
Disagree 5= Somewhat Agree 6= Agree 7= Strongly Agree  
  
Measure  Experimental Control 
 n Mean SD n Mean SD 
Failure to Notice  168 3.51 1.62 87 3.66 1.68 
Failure to Identify Situation as High Risk  166 3.33 1.33 87 3.46 1.37 
Failure to Take Intervention Responsibility  163 3.32 1.33 87 3.41 1.38 
Failure to Intervene Skills Deficit* 165 3.28 1.50 87 3.87 1.84 
Failure to Intervene Audience Inhibition  166 2.72 1.47 86 2.83 1.64 
*p<.05. 
 
Outcome Measurement #1:  Barriers to Sexual Assault Bystander Intervention   
Five one-way analysis of variance (ANOVAs) models were run to compare the effect of 
the Take a Stand! training video on the Barriers to Sexual Assault Bystander Intervention 
subscales for those who completed the training and those who did not.  Table 6 provides a 
summary of the results from the ANOVAS.  There are no statistically significant differences 
between the experimental group, those who completed the training, and those in the control 
group on four out of the five barriers.  With the exception of the Failure to Intervene Due to 
Skills Deficit, there were no relationships found between how students in the experimental group 
and the control group responded to the Barriers to Sexual Assault Bystander Intervention 
Questions. (sig. >.05).  Those in the control group, those who did not do the training, were more 
likely to report that they would not intervene due to a deficiency in skills. 
Table 7:  ANOVA Results for Barriers to Sexual Assault Bystander Intervention Scale 
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Failure to Notice 
Source     SS     df   MS     F 
Between groups  
Within groups  
1.28 1.00 1.28   0.48 
679.65 253.00 2.69  
Total  680.93 254.00   
 
Failure to Identify Situation as High Risk  
Source     SS     df   MS    F 
Between groups  
Within groups  
1.09 1.00 1.09 0.61 
452.29 250.00 1.80  
Total  453.38 251.00   
 
Failure to Take Intervention Responsibility  
Source     SS     df   MS    F 
Between groups  
Within groups  
0.44 1.00 0.44 0.24 
450.71 248.00 1.82  
Total  451.15 249.00   
 
Failure to Intervene Due to a Skills Deficit  
Source     SS     df   MS    F 
Between groups  
Within groups  
19.74 1.00 19.74 7.46* 
661.72 250.00 2.65  
Total  681.46 251.00   
 
Failure to Intervene Due to Audience Inhibition  
Source     SS     df   MS    F 
Between groups  
Within groups  
0.67 1.00 0.67 0.29 
584.56 250.00 2.34  
Total  585.23 251.00   
*p<.05.      
 
Hypothesis one predicted that participants who planned on pledging Greek and completed the 
Take a Stand! bystander training, would be more aware of the Barriers to Intervening than those 
who planned on pledging Greek, but did not complete the training. ANOVAs were run to 
examine each of the five barriers: Failure to Notice, Failure to Identify the Situation as High 
Risk, Failure to take Intervention Responsibility, Failure to Intervene Due to a Skills Deficit, and 
Failure to Intervene Due to Audience Inhibition. Results reveal that there was no statistically 
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significant difference between students in the experimental group and students in the control 
group for the following barriers: Failure to Notice, F(1, 253) = 0.48, p = 0.49, Failure to Identify 
the Situation as High Risk, F(1, 251) = 0.61, p = 0.44, Failure to Take Intervention 
Responsibility, F(1, 248) = 0.24, p = 0.62, and Failure to Intervene Due to Audience Inhibition, 
F(1, 250) = 0.29, p = 0.59. However, as table 7 shows, there was a statistically significant effect 
on students in the experimental group and students in the control group for the barrier, Failure to 
Intervene Due to a Skills Deficit, F(1, 250) = 7.46, p  < .05.  Meaning that those who did 
complete the Take a Stand! training video reported a lower score for failure to intervene due to a 
skills deficit than those students did not complete the training (see table 6 for means and standard 
deviations). 
Five two-way ANOVAs were conducted to assess the direct effect of gender, the direct 
effect of group (training vs. non-training) and the interaction of these two variables on the 
Barriers to Sexual Assault Bystander Intervention. It was hypothesized that females who planned 
on pledging Greek and completed the Take a Stand! bystander training, would be more aware of 
each of the five Barriers to Intervening than males who planned on pledging Greek and also 
completed the training. There were no significant effects on group (training vs. non-training) on 
four of the five subscale values (refer to table 8). It is interesting to note, however, that females 
were less likely to report a failure to notice compared to males, F(1, 251) = 5.55, p = < .05). 
Which is consistent with research that shows males report greater barriers to acting as a 
bystander than females (Burn, 2009). Also, those who received the training were significantly 
less likely to report a failure to intervene due to a skills deficit than those who did not receive the 
training, F(1, 248) = 5.31, p = < .05. Meaning that those who completed the training felt that 
they had the necessary skills to intervene appropriately compared to those who did not complete 
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the training. However, once gender was added, the significance disappeared, which may have 
been due to a small sample size.  
Table 8: Summary of Two-Way ANOVA for Gender and Barriers to Sexual Assault Bystander 
Intervention  
Failure to Notice       
Source                      df   Type III SS             MS     F 
Bystander Group   1 1.77              1.77        0.67 
Gender   1           14.62              14.62       5.55* 
Bystander Group *Gender  1 0.28              0.28       0.11 
      
Failure to Identify the Situation as High Risk    
Source                    df         Type III SS MS        F 
Bystander Group   1 1.40 1.40 0.78 
Gender   1 5.06 5.06 2.82 
Bystander Group *Gender  1 0.02 0.02 0.01 
      
Failure to Take Intervention Responsibility    
Source   df         Type III SS               MS        F 
Bystander Group   1 0.35 0.35 0.19 
Gender   1 5.78 5.78 3.23 
Bystander Group *Gender  1 1.80 1.80 1.01 
      
Failure to Intervene Due to a Skills Deficit    
Source                    df         Type III SS               MS      F 
Bystander Group   1 14.00 14.00       5.31* 
Gender   1 5.58 5.58       2.11 
Bystander Group *Gender  1 4.70 4.70       1.78 
      
Failure to Intervene Due to Audience Inhibition    
Source                    df         Type III SS               MS         F 
Bystander Group   1 0.32 0.32 0.14 
Gender   1 0.01 0.01 0.05 
Bystander Group *Gender  1 2.02 2.02 0.86 
*p<.05.     
 
 
Outcome Measurement #2:  Bystander Efficacy Scale 
 It was hypothesized that those who plan on pledging Greek and completed the bystander 
training will have higher bystander efficacy scores than those who plan on pledging Greek but 
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did not complete the training. As stated, the Bystander Efficacy Scale consists of 14 situational 
statements describing bystander behaviors. Scores were created by the mean of the 14 items to 
create a scale of perceived confidence (see Table 5 above). There was no distinct difference 
between those in the experimental group (M = 87.59, SD = 11.46) and those in the control group, 
(M = 86.48, SD = 13.29). Table 9 below shows the results for the overall outcome for the 
Bystander Efficacy Scale measurement. All students responded relatively similar in perceived 
confidence levels for intervening in potential “red flag” situations regardless of belonging to the 
experimental or control group. Based on the mean scores, most all students reported feeling 
nearly “very certain” they could participate in any of the 14 situational bystander behaviors. 
Meaning the means scores fell between 86%-88%.  
Table 9: Summary of ANOVA for Bystander Efficacy Scale 
Source               SS            df            MS          F 
Between Groups        71.67 1.00 71.67   0.49 
Within Groups 37136.04 253.00 146.78  
Total  37207.71 254.00   
 *p<.05.  
 
A two-way ANOVA was also conducted to assess the direct effect of gender, the direct 
effect of group (training vs. non-training) and the interaction of these two variables on bystander 
efficacy. It was hypothesized that females who planned on pledging Greek and completed the 
bystander training, would have higher bystander efficacy scores than males who planned on 
pledging Greek and did not complete the training.  As table 10 shows, there was a nonsignificant 
main effect of the Take a Stand! bystander training video on bystander efficacy, F(1, 251) = 
0.89, p = 0.35. Meaning the training video had no overall effect on participants’ confidence in 
intervening. There was a significant main effect of gender on bystander efficacy, F(1, 251) = 
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11.34, p = < .05. Females (M = 89.50, SD = 9.94) reported higher bystander efficacy levels than 
males (M = 84.10, SD = 14.0). Research on bystander efficacy has shown mixed results among 
males and females. Amar et al., (2014) found that women self-reported greater levels of 
bystander efficacy than men, whereas, Banyard, Moynihan, and Crossman (2009) found that 
male participants were more likely to self-report a higher level of confidence intervening as a 
bystander than female participants. Although females reported higher bystander efficacy scores, 
the Take a Stand! bystander training had no significant effect when examined by gender (the 
interaction effect) on bystander efficacy, F(1, 251) = 0.05, p = 0.83. 
Table 10: Summary of Two-Way ANOVA 
for Gender and Bystander Efficacy     
Source 
                    
df   Type III SS MS            F 
Bystander Group  1 124.69 124.69             0.89 
Gender  1 1591.57 1591.57     11.34* 
Bystander Group *Gender  1 6.50 6.50            0.05 
*p<.05.     
 
Discussion and Limitations  
 The current study aimed to better understand how the Take a Stand! bystander 
intervention training video would impact incoming freshman students interested in Greek life, a 
population at high risk for sexual assault (Binder, 2001; Moynihan et al., 2011; Bannon et al., 
2013; EverFi, 2014) and a group with great potential to help address the problem of sexual 
violence on college campuses (Moynihan and Banyard, 2008; Burn, 2009; Banyard, 2011). More 
specifically, it measures whether the bystander intervention training would decrease barriers to 
intervening and increase students’ confidence to intervene in potential “red flag” situations.  
Based on the first outcome measure, barriers to sexual assault bystander intervention, 
differences did not exist between students who reported an interest in Greek life and completed 
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the Take a Stand! bystander intervention training and those who reported an interest in Greek life 
and did not complete the training (with the exception of the failure to intervene due to a skills 
deficit). Students in the experimental group, who completed the training, reported feeling less 
likely that inadequate skills would be a barrier to intervening compared to those in the control 
group. Although the variation between the two groups was small it is important to note that the 
Take a Stand! bystander training video may have had an impact in providing students with the 
proper skills to intervene. Overall, students in both the experimental group and control group 
reported similar scores for all barriers.   
For the second outcome measure, bystander efficacy, there were no differences found 
between those who reported an interest in Greek life and completed the Take a Stand! bystander 
intervention training and those who reported an interest in Greek life and did not complete the 
bystander intervention training. Thus, the bystander intervention training did not seem to impact 
confidence levels in intervening.  
In general, the hypotheses for both outcomes were not supported. It does not appear that 
the Take a Stand! bystander training video was effective in increasing knowledge and skills to 
safely intervene in potential sexual assault situations when measuring the likelihood of noticing 
the barriers and confidence in intervening. Contrary to the findings from this study, current 
literature tends to show that bystander intervention programs have a far greater impact on 
participants. For example, bystander intervention programs have shown to be effective in 
changing attitudes and norms, improving efficacy about being a prosocial bystander, increasing 
intentions to help as bystanders, and participants typically show a greater sense of responsibility 
for doing something about sexual violence (See Cissner, 2009; Moynihan et al., 2010; Ahrens, 
Rich, and Ullman, 2011; Coker, Cook-Craig, Williams, Fisher, Clear, Garcia, and Hegge, 2011; 
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Moynihan, 2011; Cares, Banyard, Moynihan, Williams, Potter, and Stapleton, 2015; Coker, 
Fisher, Bush, Swan, Williams, Clear, and DeGue, 2015).  
 Even though the use of classical experimental design is one of the strengths of this study, 
with the random assignment of participants to either the experimental or control group, there are 
some key limitations to note. First, threats to internal validity include attrition and history effects. 
As some of the questions in the survey are sensitive and personal, they may have caused 
participants to relive past victimizations causing anxiety and discomfort. This may affect ones 
psychological or mental distress, which potentially increased rates of attrition and therefore, 
participants may have chosen not to complete the survey.  
 Another possible threat to internal validity was a history effect. As previously stated, 
sexual assault on college campuses has become a significant issue nationwide and bystander 
intervention training has become a popular approach to combat sexual violence throughout the 
university and the media. Public service campaigns and awareness posters have been used to 
promote the use of bystander intervention not only on the University campus, but also frequently 
on social media. Therefore, it is possible that students in both the experimental and control 
groups were previously exposed to either the Take a Stand! program or other bystander 
intervention training programs prior to their involvement in this study.  
A threat to external validity was the sample of students chosen; the survey was only 
given to incoming freshman students enrolled in the NAU100 course at one University in 
Northern Arizona and this study only looked at those who reported an interest in Greek life. 
Additionally, there was a relatively small sample size (n=255), thus not generalizable to other 
college campuses across the United States or other students interested in Greek life. In order to 
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truly assess the effects of bystander behaviors on incoming freshman students interested in Greek 
like, further research is required.  
Additionally, there are some other flaws that need to be discussed in further detail: social 
desirability and the difference in students who are active members in the Greek life system who 
have been indoctrinated into the norms of social fraternities and sororities versus those who 
posed an interest in Greek life.  
First, this study relies on self-reporting; measurement related to sexual assault may be 
influenced by social desirability bias because of its sensitive nature. Participants’ self-reports 
about their willingness to help a victim of sexual violence may be subject to the pressure of 
social desirability.  
Furthermore, this study only focused on students who reported an interest in Greek life. 
These students have not gone through the process of becoming an active member in the Greek 
life system and thus, have not been socialized into the norms of Greek life. As research has 
shown, membership in Greek organizations may exert a negative influence over time on 
members (Stubbs, Berkowitz, and Buelow, 2016). Future research is needed to examine the long-
term effects of Greek life membership and bystander behaviors.  
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Chapter Seven:  Future Directions and Policy Implications 
 
As stated, the main goals of the Take a Stand! training is to increase knowledge and skills 
to safely intervene in a potential sexual assault situation, change misperceptions in normative 
beliefs, and increase the amount of bystander behaviors by increasing confidence when 
responding to threatening situations (Leach, n.d.).  Unfortunately, the results of this study reveal 
that the bystander training video was not effective in decreasing the barriers to intervening or 
increasing students’ confidence levels in intervening.  
Promising approaches for bystander intervention programs include: comprehensive 
prevention plans, sufficient dosages of education, appropriately timed in development (i.e., 
changing social norms about sex, gender, and alcohol use in the college environment), well-
trained implementers (such as a peer mentor), and varied teaching methods (Center for Disease 
Control and Prevention, 2014). Additionally, Stubbs, Berkowitz, and Buelow (2016) suggest 
utilizing programs that target specific groups that play a prominent leadership role on college 
campuses (i.e., intercollegiate athletes and those in Greek life).  All of which are further 
explained in the following paragraphs.  
Comprehensive means addressing the multiple levels of influence for sexual violence 
victimization and perpetration in the social ecology, which include characteristics of individuals, 
their relationships, and their physical, social, and cultural environments (Center for Disease 
Control and Prevention, 2014). Sufficient dosages include multiple sessions of bystander 
education. Research has shown that multiple sessions tend to be better and more effective than 
single sessions (Center for Disease Control and Prevention, 2014). “Prevention is an ongoing 
process, as opposed to one-shot programming, even if it is evidence-based…research 
demonstrates even the most impressive results from innovative programs can fade without 
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continued education” (Stubbs, Berkowitz, and Buelow, 2016, p. 22). Social marketing can also 
be used as a component to reinforce key messages (Burn, 2009). Although this study only 
focused on the delivery of key messages through the Take a Stand! interactive video, other social 
marketing methods may be utilized to further embed the importance of bystander approaches in 
combination with the video. Burn (2009) suggests including reminder messages in student 
newspapers, radio ads, and on poster prompts displayed in public locations such as residence 
halls or bathroom stalls. These approaches may be useful in promoting prevention bystander 
intervention norms and intervention behaviors (Burn, 2009). 
Bystander intervention programs should also be appropriately timed in development, 
meaning efforts should concentrate on risk and protective factors that are applicable in the 
college setting, such as social norms about gender, alcohol use, off campus social activities (i.e., 
sporting events and parties). Also, programs that utilize varied teaching methods and trained 
implementers have also been shown to be effective. Interactive education and opportunities for 
active, skills-based learning in order to involve participants in various ways (for example, role 
playing and writing exercises) “may be associated with more positive outcomes than 
interventions which involve only passive audiences” (i.e., films and lectures) (Center for Disease 
Control and Prevention, 2014, p. 35). Program implementers should be competent, committed, 
and stable (Center for Disease Control and Prevention, 2014). Many bystander intervention 
programs include a component that focuses on training students to become leaders in prevention 
programs, this allows implementers to connect effectively with participants, as they may be able 
to better relate to students who have similar interests.  
Lastly, bystander intervention programs that target sub communities, such as Greek 
members and intercollegiate athletes have shown to be effective because of the significant role 
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they play on campus (Moynihan et al., 2010). Findings show that the often visible and high-
status position that these groups play in the community may enable them to function as role 
models who promote other students to participate in prevention efforts (Moynihan et al., 2010).  
Many of these approaches are utilized by various “model” bystander programs, such as 
the Bringing in the Bystander, Green Dot, and the Mentors in Violence Prevention (MVP). 
Below is a slight overview of these programs and how they have been used to engage students on 
university campuses.  
 Bringing in the Bystander is a bystander intervention program aims to equip participants 
with the skills to identify dangerous behavior, develop empathy for victims, and commit to 
taking action as a bystander (Moynihan et al., 2011). The program has been evaluated and shown 
to be effective in shifting attitudes, encouraging bystander responsibility, and increasing the 
likelihood of participants intervening across a wide range of college students and campuses, 
including undergraduate students in the Greek community (Moynihan et al., 2011).  
   The Green Dot program seeks to empower potential bystanders to vigorously engage 
their peers in both reactive responses and proactive responses (Coker et al., 2015; 
livethegreendot.com). The Green Dot training includes three components: a 50-minute 
motivational speech, otherwise known as the Green Dot speech, interactive Green Dot bystander 
training, and a social marketing campaign (Coker et al., 2015). Over 100 colleges and 
universities have received the Green Dot training. Coker et al., (2015) conducted an evaluation 
of the Green Dot program among college students across three campuses (University of 
Kentucky, University of Cincinnati, and University of South Carolina) and found that the 
campuses with the Green Dot program had lower violent victimization and perpetration rates 
compared to the two campuses that did not have the program. 
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 Lastly, the MVP program is one of the longest running and most widely influential 
prevention programs in the world (MVP Strategies). Originally, the MVP program was created 
with male college athletes in mind. Developers focused on this population because of the idea 
that men in the school-based athletic subculture are more likely to accept gender violence 
prevention education. As well as the fact that athletes play a distinct leadership role on university 
campuses (Cissner, 2009). The MVP curriculum has been implemented in several educational 
settings and now includes both male and female participants. MVP uses a “train the trainer” 
model, where a co-educational group or staff trainers enable discussion sessions for participants, 
who then go on to facilitate educational sessions for their peers (Cissner, 2009). Northeastern 
University’s Center for the Study of Sport in Society conducted a two- year study on the 
evaluation of the MVP program at Syracuse University showed that it was successful in 
decreasing participant sexism, increasing self-efficacy, and improving workshop participant 
assessment of peers (Cissner, 2009).  All of the above programs have shown to be effective in 
turning participants into prosocial, active bystanders across various universities and settings. 
Furthermore, a better design for a future study may be to assign the membership of entire 
fraternities and sororities to program or control groups and conduct a longitudinal study on the 
long-term socialization effects of Greek membership and bystander behaviors. The norms that 
are embedded in the Greek culture promote alcohol use and abuse and risky sexual behavior. A 
focus on changing the social norms within the Greek community is crucial in order to see any 
real changes in behavior. Therefore, it may be beneficial to also implement bystander 
intervention programs to students prior to pledging Greek in order to encourage positive 
bystander behaviors and continuously throughout their time in Greek life in attempt to maintain 
these behaviors over the long-term.  
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It should also be noted that previous research has shown that bystander intervention will 
be more effective if it focuses on addressing the barriers to sexual assault bystander intervention, 
considering that bystanders must successively overcome all five barriers of the situational model 
before intervening (Burn, 2009). Thus, future research should aim to examine bystander 
programs that utilize the barriers to sexual assault bystander intervention, specifically with Greek 
life members. 
However, sexual violence prevention, at any level, includes far more than just 
implementing a program, it requires community and peer support as well as support from 
leadership (i.e., faculty members, staff, and university presidents). In order for any program to be 
successful it must be supported from the top and enforced at all levels of supervision. This 
includes training staff in the area of violence prevention. Sexual violence prevention may include 
knowledge of the public health approach, the social ecological model, program evaluation, and 
current evidence on strategies that help prevent sexual violence (i.e., bystander intervention 
programs) (Dills, Fowler, and Payne, 2016). In addition to well trained staff, campus leadership 
must also ensure that prevention messages across different audiences such as, students, staff, and 
faculty are consistent and reinforced over time (Dills, Fowler, and Payne, 2016). “Prevention 
education should be ongoing and delivered in multiple ways” (Dills, Fowler, and Payne, 2016), 
meaning making prevention an integrated priority in campus’ organizational framework. 
Prevention doesn’t stop with just students, everyone must work together to promote safety. 
“From students to staff and administrators, there should be a common language around 
prevention” (Dills, Fowler, and Payne, 2016). Prevention methods and policies must become a 
part of the structure of the organization and communication.  
 58 
Although the hypotheses from the current study were not supported, the results are 
noteworthy. Sexual assault is a serious problem facing college campuses nationwide (Fisher, 
Cullen, and Turner, 2000; Cares, et al., 2014). The use of bystander intervention programs has 
the potential to create allies within the college environment and the population as a whole. As 
research has shown, students can become successful bystanders through proper training and 
education. Therefore, it is important that these programs are continuously evaluated. Further 
replications of programs, both the Take a Stand! bystander training and others, on additional, 
diverse campuses and with different subgroups will widen our understanding of bystander 
behaviors and how to best educate participants. Sexual assault occurs far too often on campuses 
throughout the nation for it to be treated as silent epidemic. If everyone is more aware of the 
issue and what to do to help prevent it we can work towards decreasing the amount of sexual 
violence.  
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   Appendix A 
 
                                                  Measurement Tools  
 
     
Demographics and Interest in Greek Life  
 
To begin, please enter your NAU100 section number: The value must be between 01 and 89, 
inclusive.  _________ 
 
 
1. What is your race (as you define it)? (Mark all that apply) 
 American Indian or Alaska Native 
 Asian 
 Black or African American 
 Native Hawaiian or Other Pacific Islander 
 White 
 
 
2. What sex were you assigned at birth, meaning on your original birth certificate? 
 Female 
 Male 
 
 
3. What is your interest level in joining a social sorority or fraternity while at Northern 
Arizona University: 
 
 Very high  
 High  
 Neutral/Indifferent  
 Low  
 Very low 
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Barriers to Sexual Assault Bystander Intervention (Burn, 2009) 
 
 
Please indicate your level of agreement for each of the following statements: 
 
1= Strongly Disagree  
2= Disagree  
3= Somewhat Disagree  
4= Neither Agree nor Disagree 
5= Somewhat Agree  
6= Agree 
7= Strongly Agree 
 1 2 3 4 5 6 7 
At a party or bar, I am probably too busy 
to be aware of whether 
someone is at risk for sexual assault. 
 
              
In a party or bar situation, I find it hard to 
tell whether an individual is at risk for 
sexually assaulting someone. 
              
In a party or bar situation, I think I might 
be uncertain as to whether someone is at 
risk for being sexually assaulted. 
              
Even if I thought a situation might be 
high in sexual assault risk, I 
probably wouldn’t say or do anything if 
other people appeared 
unconcerned. 
              
Even if I thought someone was at risk for 
being sexually assaulted, I 
would probably leave it up to others to 
intervene. 
              
If I saw someone I didn’t know was at 
risk for being sexually assaulted, 
I would leave it up to his/her friends to 
intervene. 
              
I am less likely to intervene to reduce a 
person’s risk of sexual assault if 
I think she/he made choices that 
increased their risk. 
              
If a person is dressed provocatively, or 
acts provocatively, I am less 
likely to intervene to prevent others from 
taking sexual advantage of 
them. 
              
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If a person is extremely intoxicated I am 
less likely to intervene to 
prevent others from taking sexual 
advantage of them. 
              
If a person is dressed provocatively, or 
acts provocatively, I feel less 
responsible for preventing others from 
taking sexual advantage of them. 
              
I am more likely to intervene to prevent 
sexual assault if I know the 
potential victim than if I do not. 
              
I am more likely to intervene to prevent 
sexual assault if I know the 
person that may be at risk for committing 
sexual assault than if I do not know them. 
              
Although I would like to intervene when 
a guy’s sexual conduct is 
questionable, I am not sure I would know 
what to say or do. 
              
Even if I thought it was my responsibility 
to intervene to prevent sexual assault, I 
am not sure I would know how to 
intervene. 
              
I am hesitant to intervene when a man’s 
sexual conduct is questionable 
because I am not sure other people would 
support me. 
              
Even if I thought it was my responsibility 
to intervene to prevent a sexual assault, I 
might not out of a concern I would look 
foolish. 
              
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       Bystander Efficacy Scale (Banyard, Plante, and Moynihan, 2005 
 
 
Please read each of the following behaviors. Indicate how confident you are that you could 
do them. Rate your degree of confidence by recording a percentage (%) from 0 to 100 using 
the scale given below: 
 
You may interpret the phrase “do something” to mean acting in some way, such as asking 
for help, creating a distraction, or talking directly. 
 
0       10 20 30 40 50 60 70 80 90 100 
 
Can’t do           Quite uncertain         Moderately certain           Very certain  
 
 
1. Express my discomfort if someone makes a joke about a woman’s body (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
2. Express my discomfort if someone says that rape victims are to blame for being raped (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
3. Call for help (i.e. call 911) if I hear someone in my dorm yelling “help” (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
4. Talk to a friend who I suspect is in a sexually abusive relationship (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
5. Get help and resources for a friend who tells me they have been raped (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
6. Able to ask a stranger who looks very upset at a party if they are ok or need help (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
7. Ask a friend if they need to be walked home from a party (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
8. Ask a stranger if they need to be walked home from a party (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
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9. Criticize a friend who tells me that they had sex with someone who was passed out or who 
didn’t give consent (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
10. Do something to help a very drunk person who is being brought upstairs to a bedroom by a 
group of people at a party (%999) 
The value must be between 0 and 100, inclusive. 
%_______ 
 
11. Do something if I see a woman surrounded by a group of men at a party who looks very 
uncomfortable (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
12. Tell an RA or other campus authority about information I have that might help in a sexual 
assault case even if pressured by my peers to stay silent (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
13. Speak up to someone who is making excuses for forcing someone to have sex with them 
(%999) 
The value must be between 0 and 100, inclusive. 
%______ 
 
14. Speak up to someone who is making excuses for having sex with someone who is unable to 
fully give consent (%999) 
The value must be between 0 and 100, inclusive. 
%______ 
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    Appendix B 
 
        Definition of Terms   
 
 
Bystander: Bystanders are defined “individuals who witness emergencies or criminal events and 
by their presence may have the opportunity to provide assistance, do nothing or contribute to the 
negative behavior” (Banyard et al., 2004, p. 21) 
 
Bystander action: This term refers to “the action taken to identify, speak out about or seek to 
engage others in responding to specific incidents…bystander actions may also relate to 
behaviors, attitudes, practices, or policies that contribute to…intolerance” (Russell, Pennay, 
Webster, and Paradies, 2013, p. 7) 
 
Bystander intervention: Bystander intervention is a broader community based prevention 
approach that involves educating individuals on how to intervene in sexual violence situations 
(Banyard et al., 2004) 
 
High-risk bystander opportunities: McMahon and Banyard (2011) define high-risk bystander 
opportunities as “situations immediately preceding a sexual assault where the victim is facing 
imminent risk of harm” (p. 7)  
 
Gender roles: Gender roles are defined as the attitudes, activities, and behaviors that are common 
for males and females, which are culturally determined to include rules for sexual behavior and 
gender stereotypes (McMahon and Farmer, 2011, p. 73) 
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Sexual assault: The U.S. Department of Justice (2010) defined sexual assault as “any type of 
sexual contact or behavior that occurs without the explicit consent of the recipient…forced 
sexual intercourse, forcible sodomy…fondling, and attempted rape.”  
 
Rape: Rape was defined as “nonconsensual oral, anal, or vaginal penetration of the victim by 
body parts or objects using force, threats of bodily harm, or by taking advantage of a victim who 
is incapacitated or otherwise incapable of giving consent” (U.S. Department of Justice, 2010) 
 
Greek-letter organizations: Refers to fraternity and sorority campus organizations   
 
Rush: “Term for the process by which National Pan-Hellenic Council (NPHC) members are 
selected to become new members of an organization… generally includes an application and an 
interview process, followed by an educational program done at the local level conducted by both 
undergraduates and alumni, then an initiation” (Montclair State University)  
 
Bid: During the process of joining a Greek organization, a bid is “An invitation to join an IFC 
fraternity or NPC sorority (Montclair State University)  
 
Pledge: “After receiving and accepting a Bid, the person becomes a new member. Formerly 
called a pledge” (Montclair State University) 
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Chapter Houses: A Chapter house is “A house on campus where members of the organization 
reside. Not all campuses have chapter houses. Some have designated rooms given to each 
fraternity or sorority called Chapter Rooms, or a special residence hall where each group gets a 
floor” (Montclair State University)
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